
 

 

 
Writing Curriculum Intent 

We aim to: 
Deliver an engaging and 
exciting curriculum that 
helps develop a love of 
writing and inspires 
children to want to write. 

Encourage 
children to be 
imaginative and 
to bring this to 
their writing. 

Provide children with 
essential skills in 
grammar, spelling, 
punctuation and 
composition that will be 
life -long. 

Develop children into 
writers with an 
understanding of the 
writing process including 
proof reading and editing 
to enhance their work. 

Support children to be 
articulate and confident 
communicators who express 
themselves and enhance their 
learning when engaging in 
discussions. 

Create a culture where 
children love to read and 
take pride in their writing.  

 
Implementation - How will we achieve this? 

We view writing as an entitlement for all children and we recognise that it is key to academic success.  By focussing on the basic skills of sentence structure and 
grammar during writing we are instilling in the children the importance of this skill.  By embedding it in all curriculum areas, we are showing them what a transferrable 
skill it is that will benefit them in all subjects.  We ensure that children write within and outside of writing lessons.  We use ‘The Write Stuff’ as a basis for our writing 
teaching but also have at least fortnightly ‘creative writing’ lessons as well as writing in other areas of the curriculum. 

The Write Stuff 
Grammar, sentence structure and 

punctuation 
CHOTTING Vocabulary development The Writing Process 

 
 Writing genres for each year group  
 YEAR 3 YEAR 4 
 Genres/texts  Genres/texts  

Autumn 
1 

The Owl who was Afraid of the Dark 
– 
Narrative 
How to make a bird feeder – 
instructions – 
Stick man – Julia Donaldson – 
Narrative 
A Christmas Carol – Narrative 

     
We are story tellers and 

instruction writers. 

The Blue Umbrella - Narrative 
The Iron Man - Narrative 

 
We are story tellers. 

Autumn 
2 

Romans – Non-Chronological Report 
The Grinch - Narrative  

We are story tellers and non-fiction 
writers. 

Spring 1 The Little Red Riding Hood – 
Narrative 
Stone Age Boy – Narrative 

Journey - Narrative 
Sicily - Persuasion 

  
We are story tellers and persuaders.  



 

 

Spring 2 Skara Brae – persuasion - non -
fiction 
The Secret of Black Rock – 
Narrative 

   

 
We are story tellers and non-

fiction writers. 

The Lost Thing – Narrative 
Float - Narrative 

  
We are story tellers. 

Summe
r 1 

The true story of the Three Little 
Pigs – 
narrative. 
The magic paintbrush – narrative 
The star in a jar - Narrative 
Volcano – Non – Chronological 
report 
Poetry 

    

 
We are story tellers and poets. 

Charlie and the Chocolate Factory - 
Narrative 
Feast by Disney - Narrative   

We are story tellers. 
Summe

r 2 
Ancient Egyptian Day - Recount 
BFG - Narrative 

 
We are story tellers and recounters. 

 YEAR 5 YEAR 6 
 Genres/texts  Genres/texts  

Autumn 
1 

Lights on Cotton Rock - Narrative 
Armstrong - Narrative 

 
We are story tellers. 

Evacuation - Diary  
Goldilocks - Newspaper Report  
   

We are diary writers and newspaper 
reporters. 

Autumn 
2 

Penguins – Non-Chronological 
Report 
The Present - Narrative  

We are story tellers and non-
fiction writers. 

Rose Blanche - Narrative 
Letters from the Lighthouse - Recount 
   

We are story tellers and recounters. 

Spring 1 Lava - Narrative 
Scott of Antarctica - Diary 

 
We are story tellers and diary 

writers. 

Brunel - Biography 
Workhouse - Diary  
Screen Use - Balanced Argument     

We are diary writers, biographers and 
balanced arguers. 

Spring 2 The Story of Morris Lessmore and 
his Incredible Flying Books - 
Narrative 
Daedalus and Icarus - Narrative 

 
We are story tellers and myth 

writers. 

Alma - Narrative 
Thornhill Ghost Story - Narrative 
   

We are story tellers. 



 

 

Summe
r 1 

Explorer - Narrative 
Plastic Pollution - Speech 

 
We are story tellers and speech 

writers. 

Fast Fashion – Balanced Argument  
The Piano – Narrative with Flashbacks 
Plastic Pollution – Persuasive     

We are story tellers, persuasive writers 
and balanced arguers. 

Summe
r 2 

Gorilla - Narrative 
A South American Animal – Non-
Chronological Report 
Something topical - Speech 

 
We are story tellers, speech and 

non-fiction writers. 

Clacton Pier and how it has 
changed/developed – Newspaper 
Report 
Minibeast – Non-Chronological Report 
Mythical Creature – Non-Chronological 
Report 

   
We are newspaper reporters and non-

fiction writers. 

 
Writing for practice and understanding 

The Write Stuff Approach 
Grammar, sentence 

structure and punctuation 
CHOTTING Vocabulary development The Writing Process 

We teach writing using the ‘The 
Write Stuff’ approach which 
teaches and models writing at a 
sentence by sentence level.  
Using the Grammaristics, in 
particular, we teach and model 
grammatical structures, sentence 
structures as well as the correct 
punctuation and then the children 
imitate these structures using 
their own ideas.   Where 
necessary, we will also teach 
stand alone grammar lessons if 
the children need something 
explained in more detail. 

As part of ‘The Write Stuff’, the children 
CHOT, which stands for chatting and 
jotting’ ideas ready to use in their 
imitation of our sentence.   This could 
involve thinking of examples of a 
grammatical structure like a relative 
clause or something from a Fantastic 
lens (which are about the 5 senses) or 
a Boomtastic lens (which are the 
poetic/descriptive techniques).   This 
allows the children to really discuss 
and refine their ideas before they have 
to include them in a sentence.  In 
books, they have a chotting page and 
then a writing page opposite.   

Another part of ‘The Write Stuff’ approach is 
a real keen focus on vocabulary 
development.  This happens in the chotting 
process and can involve the shade-o-meter, 
where you look at synonyms and sort them 
by shades of meaning.  This involves a lot 
of deep discussion.   In the feedback from 
chotting, there is an importance placed on 
discussing the children’s choices and how 
relevant they are and explaining to the 
children why some of their choices might 
not be suitable for this occasion.  This 
precision over vocabulary is carried on in 
the modelling and imitating processes. 

The writing process involves looking at 
an example of the type of text we are 
going to write and picking it apart.  Next 
would be the class write where the 
teacher models the parts (plot points) of 
the text two per day and the children 
imitate these sentences in their books.   
These build up over 4 to 6 sessions to 
make a complete text.  The children then 
plan their own example of that text type 
using plot points, symbols and chotting.   
They then carry out a final, more 
independent write to show off the skills 
they have learnt.   The children are 
encouraged to edit their writing, using 
blue pen, both in the class and final write 
against criteria before handing it in.   
The teacher carries out a deep mark of 
the final write and the children respond 
to the feedback using a green pen. 



 

 

  



 

 

Vocabulary development 
Y2 Y3 Y4 Y5 Y6 

I can use expanded noun 
phrases to describe and 
specify. 
 
I can attempt some varied 
vocab and use some varied 
sentence openings e.g. time 
connectives. 

I can choose nouns or 
pronouns appropriately for 
clarity and cohesion and to 
avoid repetition. 
 
I can be selective with my 
noun phrases to help the 
reader to get a clearer 
picture of what I’m 
describing. 

I am starting to select my verbs 
carefully thinking about shades 
of meaning so that the verb 
suits the situation. 
 
I am keen to use new 
vocabulary and try to be more 
specific with my noun phrases. 

I can use a thesaurus to find 
synonyms to improve my 
writing. 
 
I can use expanded noun 
phrases to convey complicated 
information concisely. 
 
I can use precise verb and 
adverb pairings to help convey 
shades of meaning. 
 
use modal verbs or adverbs to 
indicate degrees of possibility 

I can edit my work very carefully 
to ensure I have the best possible 
use of vocabulary to convey the 
meaning, feeling and atmosphere 
that I am trying to create. 

 
Grammar progression 

Y2 Y3 Y4 Y5 Y6 
 I can describe characters 

and setting using noun 
phrases. 
I can use co-ordinating 
conjunctions like and, but, 
so, or. 
I can use sub-ordinating 
conjunctions like although, 
after, as, when, if, that, 
even though, because, 
until, unless, since. 
I can use full stops, capital 
letters, question marks 
and exclamation marks 
accurately. 
I can use commas in a list. 

I can use a variety of co-
ordinating conjunctions like and, 
but, so, or, nor, yet.  
I can use sub-ordinating 
conjunctions like although, after, 
as, when, if, that, even though, 
because, until, unless, since.
  
I can use fronted adverbials to 
show when, where or how 
something is happening.
  
I can use a comma to separate 
a fronted adverbial.  
I can use inverted commas for 
speech. 

I can use a variety of co-
ordinating conjunctions like and, 
but, so, or, nor, yet.  
I can use sub-ordinating 
conjunctions like although, after, 
as, when, if, that, even though, 
because, until, unless, since.  
I can use relative clauses to add 
extra information.  
I can use brackets, dashes and 
commas for parenthesis.  
I can use all speech 
conventions. 

I can use a variety of co-
ordinating conjunctions like and, 
but, so, or, nor, yet.  
I can use sub-ordinating 
conjunctions like although, after, 
as, when, if, that, even though, 
because, until, unless, since.  
I can vary the position of the 
subordinating clause to 
sometimes have it first.  
I can use commas to separate 
clauses.  
I can use speech to convey 
character or move the action 
forward. 

 



 

 

 


